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eringdataconcerninghistoricalstageswithinth
tainIanguages.
tounderstandtheactualmechanismofthespeechproductionprocess,
togaininsightintopsychologicalrepressions,andtopresentthe``re-
〆
ality"ofphonologicalunitsandrules,andtherelationshipbetween
linguistic``competence"and``performance!'Pedagogically,errors
aresometimesofgreaterimportancethancorrectformsfromadiag-
nosticpointofview,sincetheyareconsideredtobeintralingualsteps
Inviewofthecurrentwaveoflearner-orientedresearchin
thetheoryofFLillstruction,itseemstimeforthelearner's
errorstobeconsideredafreshfromabroaderpointofview.『
Thepurposeofthispaperistoreviewinahistoricalperspec-
tivethesignificanceofthelearner'serrorsinFLinstruction,
toexaminetheassumptionsoftheCAhypothesisandtheEA
hypothesis,andtoadvancesomepedagogicalsuggestionsfor
theirapPlication.
Introduction
Inrecentyears,increasinginteresthasbeenpaidtothe``learner's
"or``learnerEnglish
,"previouslyaneglectedaspectofapplied
"Th
ereasonsforthisshiftseemtobemanifold.Contras-
1inguistics,firstofal1,hasfosteredresearchinerroranalysis
ofverifyingorfalsifyingsomeofthefindingsof
Historicallinguisticsisinterestedillgath-
edevelopmentofcer-
Psychologically,speecherrordataareausefulmeans
(1)Inthispaper,noparticulardistinctionismadebetween`tforeign-
language"and``second-language."``Teachingaforeignlanguage"
mainlymeans"teachingEnglishasaforeignlanguage.
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intheprocessofbuildinguplanguagematrices.ResultsofEAare『
linkedwithcurriculumstudiesandthedesigningofteachingmaterials.
Oneofthemostimportaptshiftsunderlyingtheabove-melltion.ed
reasonshasbeenfromtheteacher-orientedviewoflearningtothat
ofadynamiclearner-orientedview,whichstressest葺 ㊧importanceof
thelearnerhimselfasgeneratoroftherulesinanewlanguageheis
involve"in.Thisshiftofemphasisinappliedlinguisticsis、reflected
inagrowingterminology,suchas``erroranalysis,"``performance
analysis,"``transitionalcompetence,"``idiosyncraticdialect,"``ap-
proximativesystem,"and``gooficon."
EA,whichisanoffshootofandcloselyconnectedwithCA,is
afairlynewfieldwithinappliedlinguistics.Inageneralsense,how-
ever,languageteachershaveconsistentlybeenconcernedwiththe
learner'3errorsthroughoutthepastlong``twenty-fivecenturiesof
l・nguag・t・a・hing"(K・lly,1969).C・nce・ningth・qu・ti・n・fth・
learneゴserrorsandtheircorrection,therehavebeentwoschoolsof
thought.Oneconsiderserrorsasasignoftheinadequacyofteaching
methods;thoseannoyinganddistractingerrorscanbedismissedas
amatterofnoparticularimportance,sincewitha``perfect"teaching
method,theywouldnotbecommitt臼d.Theothermaintainsthat,
alth・ugh・・r・rsaredu・,t・ace・tain・xt・nt,tbtea・hingm・th・d・,
theywillbeillevitableaslongas``toerrishuman."AsCorder
(1967)suggests,``ouringenuityshouldbeconcentratedon.techniques
f・・d・alingwithe「「・「safte「th・yhav・・ccurreq・"㌧
Inthestudyofthemothbrtongue,interestinspeecherrorsand
``slipsofthetongue"isnotofrecentorigin
.Fromkin(1971)points
outthatspeecherrorshavebeentreatedasasourceofhumoras
wellasofseriousstudy.HereferstothecaseofRabelaisutilizing
sucherrorstodisplayhiswitinthesixteenthcenturyandtothat
ofSpooner,the .originatorofthatparticularkindof``1apse,"Spoon-
erism.Becausespeecherrorsofthemothertongue,whicharepre-
sumablyunintentionallillguisticdeviations,1nayresultintheprovo-
cationoflaughter,speakersandwritershavealsousedthemiロtel1。
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tionally.
Aroundtheendofthepreviouscentury,speecherrorscameto
bestudiedaslinguisticevidence.Themostextensivecollectionby
MeringerandMayer(1895)isrepletewithexamplesofestimated
8,800errors.Jespersen(1922)wasinterestedinerrorsconcerning
historicallinguisticchange.'Freud(1924)studiedthemechanismof
speechdisturbancetofindtheprobablelawsoftheformationof
speech.Untilrecenttimes,however,interestinsystematicstudyof
thelearner'serrorsdoesnotseemtohavegatheredforceinFLteach-
ing.Thi・i・indi・at・dbyth・ ・cah㌻ynumb…fpag…nthel・a・n・ ・'・
errorsillnumerousstandardbooksoflanguageteaching.エnBrook'sノ
Langua8ean4Lan8uageLeamin8(1960),oneofthefewsource
booksavailablefortransforming``NewKey"ideasintopractice,only
onepageoutofmorethalltwohundredisassignedto``errorcorrec-
tion."InMackey'scomprehensiveLan8ua8eTeachingAnalツsis(1965),
onlyFrench'sCommonErro7s伽English(1949)islistedamongmore
than1,700itemsundertheclassificationofLessonAnalysis.InLado's
L酵nguagθTeaching'ノ 望Scientiノづoノ 望1)1)roach(1975),arepresentative
workforthe``linguisticperiod"oflanguageinstruction,thereisno
particularmentionof``erroranalysis"or``errorcorre¢tion."
ItwiUbegenerallyacknowledgedthatthetheoryandpracticeof
FLinstruc七ionhaveundergonethreehistoricalperiods:theperiod
uptoaround1940,theperiodbetween1940andthelate1960's,and
thecontemporaryperiod(seewardhaugh,1974;Jakobovits,1974).
Wardhaugh(1974)characterizesthesethreeperiodsastheprelinguis-
ticpattern,thelinguisticpattern,andthecontemporarypattern,in
whichtheprevailingknowledgeofrelevantdisciplinesofitstimelis
reflected-especially,thatoflinguistics,psychology,andpedagogy.
Hecallsattentiontotheword``characterize;"sinceitimpliesthat
onepatternofFLinstructionhasnotexistedtotheexclusionoflall
others.Inthefollowingpages,thesignificanceofthelearner'serrors
ineachofthesepatternswillbeinvestigatedillthecontextofFL
inStrUCtiOn.
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teachingcanbecompletewithoutsomereferenceto
Latin
livingμniversalmediumofthoughtandcommunication.
ticalaswellaspedagogicalvalueandcompletelydominated'theschooI
cμrriculum.However,evenafterthevernacularlanguagesbegan.to
assumeimportance,Latinstillexertedpowerfulinfluencethroughthe
grammar-translationmethod,whichwasfrequentlysuccessfulaccord-
ingtotheparticulareducationalgoalsoftheperiod,buttothegreat
detrimentofmodernlanguageteachingingeneral.Thiswasthepe-
riodofeducationalelitism.Thebeliefinthe``universalLatinate
modelforalllanguages"wasstillretainedintheyearsimmediately』
before,andtosomeextentduring,thebeginning .ofmodernlinguis-
ticscience.``Therewerestrongundercurrentsofdissentfromsuch
amethod,but・theywerenomorethanthat"(Wardhaugh,1974,
p.130).Suchwasthe・characteristicoftheprelinguisticpatternof
FL'instruction.・,
BuchananandMacPhee(1928,ppフ,8)describesLatint.eachingat
itsworstin'thefollowingPassage:
TheLearner'sErrorsinthePrelinguisticPattern
Itisuniversallyrecognizedthatnoresearchof血odernlanguage
theinfluenceof
teaching..DuringtheMiddleAges,Latinfunctioneq.asthe'
Ithadaprac一
_preoccupationwithformalgrammar,andtherestrictionofreading
ma七erialtodifficultclassicaltexts,translatedordecipheredlabori-
ouslyforpedagogicpurpose(oftenmiscalleddisciplines)ratherthan
foraetheticpleasure...Languagestudydegeneratedinto'theme-
chanicalthumbingofdic七ionariesortheslavishuseofkeys.Tradi-
tionally,七heabilitytotranslateisidentifiedwiththeability'to
read,but七ranslationisanexercisethataimsexclusivelyatform,
andpupilsoftentranslatepageswithouthaving¢learideaof七he
content_Forthepurposeofdrillinformalgrammar,exerciseswere
devised,aboutthebeginningofl8thcentury,七 〇illustraterules.and
exceptions.Exceptionalandrareusageswereemphasizedmorethan
thecommonandusefulconstructiolls_Backofthefaultymethod
laythetheoryofdiscipline,andthefallacythatbecausethepupiI
h・・mastereddiffi・ult・・n・tt・ti・n・h・i・theref・ecap・bl・・f・pPly-
ingthemorecommonandusefulgrammaticalprinciples.
ItmaybesafelysaidthattheprevailingviewoferrorsinFL
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instructionwasamoralone.Theerrorscommittedbythelanguage
learnerwereconsideredaswanderingfromthetruepathofgoalsand
itwasthelearner,ortheteacherinfewercases,thatwastoblame
foranimperfect``moral"or``religious"training.Thelanguage
teacherpaidnoseriousattentiontotheunderstandingofthenature
ormannerofthedeviation,whichwasregardedasresultingmostly
fromthefailingsinthelearnerofmasteryoftherules.Whatwas
neededthereforewas``moreexplanations!'Iflearningwasefficiellt,
errorswoulddisappear,ThistraditionalviewforFLteachingwas
veryinfluentialforalongtime.Montaignewasoneofitsfirstcriレ
i¢s,followedbyLock;theyassailedvigorouslythefoolishnessand
thepedantryoftheteacherandinsistedonlearningalanguagenot
byrule,butbyuse.'Astimewenton,moreandmore・criticisms
weremadebutwithli枇leactualeffect.
Despitethelonghistoryoflanguagelearning,itwasnotuntilthe
secondhalfofthenine七eenthcenturythatlinguistsbegantotakean
activeinterestinlanguagelearningandtodevelopamoreprofes-
sionalapproachinthisarea.Amongtheleadingfiguresinthenine-
teenth-centuryReformMovemeptweresweet,vietor,andJespersen.
Thesepeople,whowerephoneticians,advocatedtheimportanceofthe
livingIanguageandemphasizedtheilnportanceoflearninggrammar
bypractice、ratherthanprecept.Theyattemptedtoapproximate
languageteachingtothewaychildrenlearntheirmothertongue.
Thoughsporadically,theyreferredtoerrorsorinterferencesinFL
learning.
Sweet(1899,pp.54-65)putsallemphasisonovercomingdifficulties
inFLlearning.Hemaintainsthat``eachIanguagehasitsown
peculiardifficulties."Accordingtohim,inadditionto``external
difficulties,"whichare``duenottoanythinginthelanguageitself,
buttothecircumstancesunderwhichitislearnt,"and了`another
classofdifficultieswhichmayberagardedaspartlyexternal,partly
internal,"・``internaldifficulties"shouldbetakenintoconsideration
inlearningalallguage.Theseweredifficultieswhichare,``inthe
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strictsenseoftheword,internal-inherentineachlanguageapart
fromexternalcircumstancesandfromitsvaryingrelationstoother
languages."
InthecaseトofJespersen(1923,'P,15),heonlysuggeststhediffi-
cultyofdecidinggrammaticality,maintainingthat``inmostcases
where,sotospeak,thelogicoffactsoroftheexteriorworldisat
warwiththelogicofgrammar,Englishisfreefromthenarrow-mind-
edpedantry,"andthat``theEnglishlanguageislikeanEnglishpark,
whichislaidoutseeminglywithoutanydefiniteplan_Itisopposed
『
toanyattempttonarrow-inlifebypoliceregulationsandstrictrules
.eitherofgrammaroroflexicon."
Probablymos七commonteachersofFL'sobservedthesamefaults
occuragainandagainwithmonotollousfrequencyintheirclassrooms,
buttherehaveb6enveryfewpublicationsconcerningerrorsorerror
correction.Ifpublished,however,mostofthemwere``notintended
tobeallythingmorethanacollectionofthecommonestmistakes"
whichthewritershadnoticed,toborrowthewordsofGatenby,the
authorofCommonMistahesinEnglish .(1934,p.i).Whatwassug-
ge串tedforlanguagelearningwas:``itisbesttolearn.byheartas
muchaspossible_"(ibid.,p.1),anditremainedontheleveloftech-
niqueswithoutmuchconsiderationoftheunderlyingpsychologyof
thelearner.
3TheLearner'sErrorsintheLinguisticPattern
ThepostwarperiodofFLinstruction,especiallyintheUllited
States,wasdominatedbythe``1inguisticmethod"basedonstructuraI
linguisticsandbehavioralpsychology.FLinstructionwascollsidered
necessarytolargenu坦bersofstudentsbecauseofinternationalin-
volvement.``FI/sforeveryone"wastheuniversalsloganofthis
period.FriesandLadowereamongtheleadingfigureswhowere
actiVelyresponsibleforthegreatadvanceinteachingEnglishasaFL
basedoパ`soundlinguisticprinciples."Thestudyoflanguagebecame
more``objective,"andstructurallinguistscriticizedprescriptivism.
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somelinguists,suchasR.A.Hal1,Jr.(1950,P.6)wentsofarasto
saythat``thereisnosuchthingasgoodandbad(orcorrectand
incorrect,grammaticalandungrammqtical,rightandwrong)inlan-
guage!'Inthis``linguisticpattern"ofFLinstruction,habitforma-
tion,induction,andtransfe士wereemphasizedundertheinfluenceof
behaviorism.``Patterns"and'`contrasts"werekeytermsinFL
teaching.
Comparingindividuallanguagesisnotn6cessarilynew.Innine-
teenth-cellturyGermanythecomparativistswereinterestedincom。
paringlanguageswithaviewtotracingtheirphylogeneticrelation-
ships.However,theiraimsandmethodswereconsiderablydifferent
fromthoseofcontrastivelinguists,whohavehadtheutilitarianaゆ
ofimprovinglanguageteaching.Intheclassroomsetting,interestin
thecontras七iveapproachwasreflectedinsuchtermsas``Gallicism,"
`℃ermanism
,"and``Anglicism."However,comparisonwasusually
onlylexicalorsuperficial.Inthissense,thecontrastiveapProachas
asystematicbranchofapPliedlinguistics,althoughtheideaisnot●
new,isoffairlyrecentdate.
Althoughthetheoreticalfoundationofcontrastivelinguisticscould
betracedbacktotheworkofHaugen(1953)andWeinreich(1953)
onbilingualism,itwaswiththepublicatiollin19570fLado'sLin-
8彿魏 づ65AcrossCulturesthatmodernappliedCAbegan.Inthisbook,
Lado,theproponentofCA,andFries,oneoftheIeadersofthelin-
guisticmethod,maintain:``Themost'effectivematerialsarethose
・thatarebaseduponascientificdescriptionofthelanguagetobe
learned,carefullycomparedwithaparalleldescriptionofthenative
languageofthelearneτ"(P.1).
BasicallypropollentsofCAhypothesizethatthelanguageofthe
FLleamerisadistortedformofthelanguage,whichischiefly,or
wholly,duetothedifferencesbetweenthetargetlanguage(TL)and
thenativelanguage(NL).Thishypothesisseemstorestontwomain
assumptionsabouttheprocessoflanguageIearning:thatlanguage
learningishabitformation;andthattheoldhabit ,oftheNLinter一
、
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fereswiththenewhabitoflearningtheTL.Thestrongbeliefinthe
predicabilityofCAiswhatWardhaugh(1970)callsthestrongversion
oftheCAhypothesis.Itwasassertedthatthoseelementsthatare
similartothe ,NLwillbesimpleforthelearner,andthoseareasthat
aredifferentwillbedifficult(Lado,1957).Inthelasttwodecades
FLteachinghasbeenunderthestronginfluenceoftheapplicationof
contrastivelinguistics.Politzer(1967)affirmed:``Perhaps.theleast.
questionedandleastquestionableapPlicationoflinguisticsisthecon`
tributionofcontrastiveanalysis.Especiallyintheteachingoflan-
guagesforwhichnocon§iderableaロdsystemat五cteachingexperience
isavailable,contrastiveanalysiscanhighlightandpredictthediffi-
cultiesofthepupils."
Banathy,Trager,andWaddle(1966,p.37)statetheabove-men-
tionedstrongversionasfollows:・
Asummarystatemel1七 〇fthislineofreasoningwilrestablishthe
fundamentalassumptionofthisstudy:thechangethathas七 〇take
plac6・inthelanguagebehaviorofaforeignlanguagestudentcanbe
equatedwi七hthedifferencesbe七weenthestructureofthestudent's
,native】anguageandcultureand七hatofthetargetlanguageand
culture.Thetaskof七helinguist,theculturalanthropologist,and
thesociologistis七 〇identifythesedifferences.Thetaskofthewriter
ofaforeignlanguage七eachingprogramistodevelopmaterialswhich
willbebasedonastatementofthesedifferences;.thetaskofthe
foreignlanguageteacheristobeawareofthe$edifferencesandto
bepreparedtoteachthem;七hetaskofthestudentistolearnthem.
TheoreticalassumptionsoftheCAhypothesisderivefτomtheih-
terf6rencetheoryillverbalIearning,illwhichthe``extinctioガ'of
theoldhabitisrequiredinacquiringanewhabit.Itmustbenoted
thatinthetheoryofCAextinctionisreplacedwiththenotionof
``difficulty
,'箆andthatLado(1957,p.59)stressestheimportance'of
``similarityanddifferenceasdeterminersofeaseanddiffi
culty."
Therefore,mostofthetextbooksinthelinguisticpatternarerelated
toacontrastive.approachtolanguageteaching.Theyseemtohave
anunderlying.assumptionthat``contrasts"areanessentialaidto
languageIearningandthecontrastivepr6sentationoflanguagemate一
'
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rialswillspeedupthelearningprocess.
ItwasadvisedbyCAproponentsthaterrorsshouldbedealtwith
notbymoredetailedexplanationoftheTLrulesbut`bymoreinten。
sivemim-memandpatterndrillingofthecorrectphollologicaland
syntacticformsoftheTL.Thedifficultiesofthelearnerpredicted
byCAshouldbepresentedbysuccessivesmallstepssoasnotto
resultinerrorsonthepartofthelearner.Thiswaswhatwasadvo-
catedbytheaudio-lingualmethod,orthe``officialmethod,"inthe
linguisticpatternofFLinstruction.Errorswereevidencethat'teach・
ingwasnotcomplete,butnoparticularinterestwasgiventothe
studyoftheirnature.
Inoneoftherepresentativeworksforthetheoryandpracticeof
thelinguisticpattern,Brooks.(1964,p.58)referstolearningerrors:
Adiscussionoflearningisnotcompletewi七houtsomeremarksabout
error,whichbearsarelationshiptolearningrese血blingthatofsin
tovirtue.]しikesin,erroristobeavoidedanditsinfluenceover-
come,butitspresencOistobeexpected.Errorsinlanguageare
likelytobeduetooneofthefollowingcauses:(a)thestudentmay
makearandomresponse,thatis,hemaysimplynotknowwhich
ofmanyresponsesistherightone;(b)thestudentmayhaveen。
、counteredthemodelbutnothavepracticeditasufficientnumber
oftinies;(c)distortionmayhavebeeninducedbydissimilarpat-
ternsinEnglish,or(d)thestudentmayhavemaderesponsethat
followsasoundgelleralrulebut,becau$eof
,ananomalyinthenew
language,isincorrectinthisisntance.Theprincipalmethodof
avoidingerrorinlanguagelearningistoobserveandpracticethe
rightmodelasufficientnumberoftimes;theprincipalwayof
overcomin8itistoshortenthetimelaps6betweelltheincorrectre-
sponseandthepresentationoncemoreofthecorrectmode1.
Thispaperdoesnotintendtoincludeacompleteinventoryofthe
argumentsandcounterargumentsconcerningtheCAhypothesis(See
James,1971).sufficeittorefertoF.A.Johansson,whomakes
athτee-folddivisionof"justifiablecriticism,"andtoWardhaugh,
who§umsuptheunrealisticstageofthestrongversionoftheCA
hypothesis.
Johansson(1973,P.12)states:
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(1)"TeaOhersareinterestedinknowndifficultiesratherthanthe一
oreticallypredictedones!'
(2)"It(CA)providesnoformalwayfordeterminingwhichele一
mentsofoneIanguagearetobecomparedwiththoseoftheother."
(3)"It(CA)canno七formallyindicatewhichofthesedifferences
(betweentheNLandtheTL)willleadtodifficultiesandwhichwill
not."
Wardhaugh(1970,p.125)maintains:
AnevaluationofthestrongversionoftheCAHsuggeststhatit
makesdemandsoflinguistictheory,andthereforeoflinguists,that
theyareinnopositiontomeet.Attheveryleastthisversion
dema孕dsoflinguis七sthattheyhaveavailableasetoflinguistic
universalsformulatedwithinacomprehensivelinguistictheorywhich
dealsadequatelywithsyntax,semanticsandphonology.Furthermore,)
itrequiresthattheyhavea七heoryofcontrastivelinguisticsinto
whichtheycanplugcompletelinguisticdescriptionsofthetwolan-
guagesbeingcon七ras七edsoas七 〇produce.the .correc七setofcontrasts
betweenthetwOlanguages.
cismsofCA,OneisthatinterferencefromtheNL
sourceoferrorsinTL .learning.Theotheristhat
maynotbeanapPropriatebasisfor .thesequence'of
rials.Themostobviousreplyto'theformerwillbe
ferenceisindeedoneoftheinterferingfactors.
himselfputsit:``
inlearningasecondlanguage."
tbef・11gwing・em・k・・``th・e・七udi・Sandth・
theyarebasedassumemaximumtrahsfer,.."and
distortions``
thanrandomfrequency,anditrepresentspressures
overcome・"(Lado,1968,pp.124-25).
Shen,aprominentproponentofCA,pointedout
larityinlangu3gestructurecancauseerrorsonth
(Shen,1962).Concerning``teachingtechniques,"
thatCAinitselfistopredictwhatshouldbe
shouldbecovered.Inaddition ,
predictabilityofthelearner'sdifficultiesbyCA
Thereseemtobetwoassumptionsunderlyingthenumerouscriti-
thesole
ofCA
difficulty
paidto
onwhich
inventoryQf
representsbehaviorthatislikelyto、appearwithgreater
thathavetobe
Lado
Thesedifferencesarethechiefsource
Carefulattentionshould
hypotheses
the
1snot
findings
teachingmate-
thatNLinter-
(1964,・P.21)
of
be』
that'evensimi-
epartofthelearner
itshouldbenoted
covered,nothowit
thereisgrowingevidenceagainstthe
andtheadvisability
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ofthearrangementofteachingmaterialstomeetthesedifficulties.
AfterthepublicationofLinguistics.4c70 .ssCultures,especially
intheUnitedStates,CAwasoverwhelminglyacceptedasareliable
sophisticatedmethodinthelihguisticperiod.Duringthefirsthalf
ofthe1960'sthereapPearedaseriesofcontrastivestudiesinthe
UnitedStatesundertheauspicesoftheCenterforAppliedLinguis-
tics.ThislineofthinkingisstillverystronginFLteachingat七he
presenttime.Lee(1970),forexample,saysintheintroductionto
arecentelementaryEnglishtextbook:``Oneoftheteacher'saims
shouldbetopreventmistakesfromoccurring.Intheearlystages
whilethepupilsarewhollydependentontheteacherforwhatthey
learn,itshouldbepossibletoachievethisaim ."Inmorerecent
years,however,doubtshaveincreasinglybeenvoicedregardingboth
thetheoreticalfoundationsofCAanditsapplicabilitytolanguage
teaching.Thisleadstothe``weak"versionoftheCAhypothesis(See
Wardhaugh,1970).Thisversion,incontrasttothe"strong"one,
claimsnomorethananexplanatoryroleforCA;thelinguistuses
``th
ebestlinguisticknowledgeavailabletohiminordertoaccount
forobserveddifficultiesinsecond-languagelearning"(Wardhaugh,
1970).Thisclaimisinli .newithwhatSchachter(1974)callsCA
aposteriori.Generallyspeaking,CAseemstobestillthrivinginspite
ofa``seriouscrisisofconfidence";itwouldbealmostimpossible
todowithoutCAinsomeformorotherasfarasrationalizationof
teachingisintendedintheformalschoolsetting.
4TheLearner'sErrorsintheColltemporaryPa七tern
SillcethepublicationofS夕ntacticStructures(Chomsky)in1957,
therehasbeenatremendous¢hangeinlinguistics-theintroduction
ofnewinsightsintolanguagebygenerative-transformationaltheory.
Psychology,too,hasundergonegreatchangesinreqentyears;oneof
themisanemphasisonabetterunderstandingofcognitivestructure.
Incurrenteducationalthought,therehasbeenakindofreturnto
neo-pragmatism.Allthesemovementstogetherhavebroughtthelin一
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guisticpatternoflanguageinstructionunderseヤereattack.Thecon-
temporarYpat・teMisina``stateoftlux";accountability,・behavioral
objectives,andindividualizedinstructionarebeingtakenupasnew
slogansinpedagogy.
' GenerativeCA
Colltrastivelinguisticsdevelopedfromclassroomexperienceinthe
hey-dayofstructurallinguisticsandbehavioristpsychology.However,
asBolinger(DiPietro,1971,p.viii)states,``whilecontrastivelin-
guisticsdrawsonlinguistic七heoryandcontributesto ,it,noallegiance
isowedbyittoanyparticulartheory!'DiPietro(ibid.),forexam-
ple,``keepsthebabyandchangesthebath,"atte血ptingtoadjust
CAtocurrentlinguistictheoryandrelateddisciplines.H・eproposesノ
theincorporationofconceptsofgenerativegrammart6revitalizgthe
theoryofCA.
InLanguageStTucturesin・Contrast(1971),DiPietroseemstobe
interestedchieflyinthevalueofCA``asawaytoevaluatethepos-
tulationsandclaimsoflinguistictheoryitself"(p。1),1ingontrastto
Lado'sLinguistics.4crossCultures.Hewritesthat``anaxiomwell
worthrememberingisthataCAisonlyasgoodasthelinguistic
theoryonwhichitisfounded"(p.13),andthatatthepresentti]me
onlythegenerativeandtransformatignalmodelisthemostsuitable
toCA(p.17).Hedrawsacleardistinctionbetweenthestructural
approachandthegenerativeone・inCA;theformeryieldsataxonomy
offormandthelatterincludesthe、distinctionbetweenthesurface
anddeepstructure.Pointingoutthelimitationsofthetaxonomic
CA,hestressesthat``themostcrucialareaofcontrastistheone
betweenthedeepestandthemostsurface.structure"(DiPietro,
1968).
ThereseemtobetwousesofCA.Oneistheoretical;itintends
todescribeandcomparethelanguages,whichwillleadtopostulating
hypothesisonunderlyinguniversals。ThegenerativeCAprovides
auhiversalbasisforformulatingacontrastivestatement.Thisisof
(68)1～evieωofLiberal/lrts,No.53
9
greattheoreticaladvantageoverthetaxonomicCA,inwhichitwas
logicallyparadoxicaltoaccountfortheIearner'sdifficultiesbycom-
paringlanguages,sincethestructureofeverylanguagewastobe
describedinitsownterms.Theotherispractica1;itintendsto
supplythelinguisticinformationtolanguageteaching.
Hisexplanation,however,isnotalwaysconsistentandconvincing.
Forexample,heinsists:``Ifweunderstalldgrammarasbeingformal
explanationsofcompetence,wecanseethateachgrammarrepresents
.amodelofthespeakerandhearerofthelanguageitseekstoexplain"
(p.21).However,headds:``Todate,thereisnoconclusiveevidence
thatanyofthelinguist'srulesareanalogoustothementalprocesses
thespeakergoesthroughinforminghissentences"(p.28).
TotakeupthepracticalusesofCA,DiPietro(p.173)says:``It
isunfortunatethatteachershavesometimesmisunderstoodthepur-
poseofCA.Onceweuncoverthecontrasts,theyneednotbepres-
entedincontrastingsets.Infact,presentingthemincontrastingsets
mayevellbeconductivetoerror-making."Concerningapplication,he
doesIlotofferenoughexamplesinconcretedetail.Heassertsthat
grammaticalorientation``shouldbesuchthatthestudentcansense
theunderlyingharmonyofthelanguagestructure"(P.175).Itis
,truethatthelearnerissometimesinterestedin``sensing"acommon
deepstructure;however,itdoesnotfollowthat``teaching"deep
structuresisinvariablyadvisablefromapedagogicalpointofview.
111addition,knowingdeepstructureswillnotputanendtothelearn-
er'serrors,Itshouldbenotedthatlanguageteachingisnevercom-
pletewithoutgettingthelearnertoproducecorrectsurfacestructures.
Fromapedagogicalpointofview,itdoesnotseemclearwhatand
howmuchthenotionofdeepstructurecanchangeinactualpresen-
,tation.Furthermore,itmightbethattransformationalrulesalsoin-
troduce``adistressingamountofgrammaticalbaggage"and``present
veryseriousteachingandlearningproblems"(Moulton,1968)。Even
ifitweredesirabletoadapttheorderofourteachingtofitinwith
orderedsequenceoftransformationalrules,thereisnosatisfactory
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explanatiσnconcerninghowthiscouldbedone.Whatthegenerative
CAcallcontributetoFLteachingisyettobeseen.
ErrorAnalysis
EA,whichdiagnoseslearningdifficultiesthroughsystematiccollec-
tion,analysisandcategorizationofthe'learner's、errors,isoriginally
based6hthenotionthatthefrequen6yoferrorsisproportionalto
thedegreeoflearningdifficulty.Thisapproachfirstdevelopedin
theteachingofthemothertongue,especiallyintheUnitedStates,
andwasmainlyconcernedwith``minimumessentials"ofteaching
materials.Itshouldbenotedthattherewereafewscholars,such
asFrenchandPalmer,whogainedadeeperinsightin七 〇FLacquisi-
tion.French(1949)indicatesthefactthaterrorsare``foundtobe
commonallovertheworld,withoutregardtovernacular,socialand
domesticenvironment,ormethqdsofteaching"(p.7),andmaintains
that``thestudentfloundersintocommonerrorsbecausehestrives=-
s廿iveshard-一一toapplyruleswhichareIargelyofhisowncompiling"
(p.42).Palmer(1921,p.11)stressesthat``weareallendowedby
naturewithcertaincapacitieswhichenableeachofus,withoutthe
exerciseofourpowersofstudy,toassimilateandtousethespokenぼ
formofanycolloquiallanguage,whethernativeorforeignノ'andthat
itwouldbefoolishtoignoreordenytheexerciseofourspontaneous
capacitiesintheirlatentstate. .'
Itwasnotuntilthelate1960'sthatanincreasingnumberof
studiesofthelearner'serrorsinFI/sappeared,ThefailureofCAto
adequatelya,ccountforthelearneガserrorscontributed,inaway,to
therevivalofEAinFL's,whiletheburstofNLacquisitionreβearch
inthe1960'sarousedanewinterestinFL・learningresearchandhas
putthelearller'serrorsundernewperspectives.
ProponentsofEAhypothesizethatthelanguageofthelearneris,
likeanyotherlanguage,systematicandcanbesubjectedtolinguistic
analysis.Maintheoreticalassumptionsofthishypothesis,whichare
seldomformulated,canbestatedasfollows:first,1anguagelearning
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is``fundamentallyaformofcognitionlearning"(Corder,1975);sec-
ond,``languagelearningisacreativeactivity-itisaprocessofdis-
coveringsomesortofregularityinthelanguagedatapresentedto
thelearner"(Corder,1975);third,universallanguageIearningProcess
is``guidedinLIacquisitionbytheparticularformoftheLlsystem,
andinL2acquisitionbytheparticularformoftheL2system"
(Dulay&Burt,1972),
Asanalternative'orsupplementtotheCAhypothesis,EAgrew
outofgenerativegrammarandthenotionoflanguageasarule-gov-
ernedsystem.GenerativiststakethepositionthatcognitiVelearning
capacities,whetherlanguagespecificornot,aregeneticallybuiltin.
WithregardtothesecondpointCorder(1975)explainsthat"the
learnercreatesalanguagesystemforhimselfandwhathehascre-
ated,orwhat 、heiscontinuallycreating,isbothformallyspeaking,
intermsofitsstructuralproperties,andfunctionallyspeaking,in
termsofwhatitcanbeusedusedfor,alanguage."Hecontinuesto
saythat``thelearnerisa`nativespeaker'ofhispeculiarlanguage"
(ibid.)。Thethirdpointwillleadtothestudyoferrorsaspartof
psycholinguisticresearchforuniversalprocessofFLlearning,andto
thepropositiontoaccountforthelearner'serrorswithinthe``L2=
LIframework."Hereisapositiveattitudetowardsthelearner's
errorsinFLteaching.Errorsarenotregardedasundesirableand
avoidableshortcomingsinthelearner'sperformance,butasindispen-
sabledevicestotesthishypothesis``whichhehasdevelopedas
aresultofinteractionwithlinguisticdataofthelanguagewhichhe
islearning-thetargetIanguagedata"(Corder,1975).Thisprocess
hasbeencalledthe``creativeconstructionhypothesis"byDulayand
Burt(1973).
Thelanguagethelearnercreatesforhimselfisreferredtoby
Selinker(1972)asan``interlanguage"(IL),whichstressesthestruc一も
turallyintermediatestatusofthelearner'slanguage。Thesameoblect
iscalledan``approximativesystem"(Nemser,1971),whichemphasizes
thetransitiollalanddynamicnatureofthesystem;whiletheseap一
■
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proximativesystemsare'referredtobyCorder(1971)as``idiosyn-
craticdialects,"whichareasortofdialectexpansion.Selinker(1972)
hypothesizestha七thereexistsa``latentpsychologicalstructure"in
thebrain,whichisactivatedwheneveranadultattemptstoproduce
asetofsentencesinthesecondlanguageafterhavingacquiredmean-
ingsinthefirstlanguage.Theutteranceswhich・arep;oducedare
identicalneithertothoseproducedbyanativespeakeroftheTL,
nortotheexacttranslationfromthelearller'sNL.Thisseparate
linguisticsystemiscalledan``interlanguage."
Selinker(ibid,)Inainatainsthattherearefivecentralprocessesin
FLlearning:(1)languagetransfer,(2)transferoftraining,(3)learn-
ingstrategies,(4)cornmunicationstrategies,(5)over-generalizatiol1.
Combinationsoftheseprocessesproducewha㌻hecallsfossilizedinter-
languagecompetence.``Fossilization"isamechallismwhichexists
intheabove-mentionedlatentpsychologicalstructureand``underlies
、surfacelinguisticmaterialwhichspeakerswilltendtokeepintheir
ILproductiveperformance,nomatterwhattheageofthelearneror
theamountofinstructionhereceivesintheTL"(ibid.).Thesefos-
silizablestructuresreappearinILproductiveperformanceevenwhen
theyarethoughttobeeradicated--mostly``whenthelearner'satten-
tionisfocuseduponnewanddifficultintellectualsubjectmatteror
whenheis.inastateofanxietyorotherexcitemellt,andstrangely
ellough,sometimeswhenheisinastateofextremerelaxation"
(ibid.).Selinkerusesthephenomenonofsystem3tic``backsliding"
asanevidenceoftherealityoffossilizationandinterlanguages.Ac-
cordingtotheILhypothesis,thegoalofanyadequatetheory6fFL
learningwouldberequiredtodescribetheknowledgeunderlyingin-
terlingualbehaviorandtopredictsurfacestructuresofILsentences.
Firth(1975)pointsoutthemajorstrepgthsoftheILhypothesis・
First,theILhypothesis``focusesonthelearperandthecogllitive
processesatworkinlanguagelearningi"Secondly,itmayleadto
``thediscoveryofspecificstrategiesandprocessesinvolvedinlan-
guagelearning."Thirdly,ittakes``amorerealisticandeducationally
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profitableapproacht6errorsinL21earning."
ThecollceptofILprovidesacomprehensivepsycholinguisticap-
proachtothelearner'serrors.InEAinthecontemporarypattern,
thenotionof``error"maybeirrelevantfromthepsycholinguistic
pointofview;ithasapositiveimportwithafunctioninlearning
strategy.Theterm``error"usedintheactualteachingcontext
shouldbeadmittedo111yas``apedagogicstrategytowardsreinforcing
correctsurfaceformsandinhibitingincorrectforms"(Zydatiss,1974).
Errorsarenotsinstobepunishedbutconsituteaformofvaluable
infOrmationfeedbackintheteaching-learningprocess,
Corder(1971)maintains:
Thecorrectionoferrorprovidespreciselythesortofnegativeevi-
dencewhichisnecessarytodiscoveryof`thecorrectconceptorrule.
Consequently,abet七erdescriptionofidiosyncraticsentencescontrib-
utesdirectlytoanaccountofwhatthelearnerknowsanddoesnot
knowatthatmomentin・hiscareer,andshouldultimatelyenable
theteachertosupPlyhim,notjustwiththeinformationthathis
hypothesisiswrong,butalso,importantly,withtherightsortof
informationordataforhimtoformamoreadequateconceptof
aruleinthetargetlanguage.
ItseemsnaturalthatanincreasedinterestinEAcoincideswithan
increasedinterestinformulatinganalternativehypothesisapproachto
thehabit。formationtheoryoflearning.Excludillgthestudyoferrors ,
aspartofthepsycholinguisticresearchfortheuniversalprocessesof
FLlearning,EAhasdirectpracticalusesandmayimprovethelan-
guageteachingsituation.J.svar亡vik(1973),forinstance,suggests
thatithelpstheteacher(1)tosetupahierarchyofdifficulties,(2)
toachievearealisticrankingofteachingPrioritiesatdifferentlevels,
(3)toobjectifyprinciplesofgrading,(4)toproducesuitableteaching
materials,(5)todevisesyllabusesinanon-adんoomanner,(6)to
constructtestsrelevantfordifferentpurposesandlevels,(7)tode-
compartmentalizelallguageteachingatdifferentlevels.
AnexampleoftheapplicationofEAintheformofteachingma-
terialsisT加Oooノ づ60%'.41～epairルlanual∫07EnglishbyBurtand
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Kiparsky(1972).Inthisbook``goof"isdefinedas``anerrorstu-
dentstendtomakeinhearingEnglishasasecondlanguage,for
whichnoblameisimplied,"and``gooficon"as``acollectiollofgoofs
alldtheirexplanationsfromthepointofviewofEnglishgrammar"
(p.1).Theauthorshopethatlinguisticinsightshelpfulinpinpoint-
ingmanykindsofmistakeswillbeofusetoESLteachers.Itis
basedollthewideracceptanceoftherationalistviewoflanguage,
andBurtandKiparskystresstheimportance.ofruleac .quisitionra-
therthanhabitformation.Theystatethat``the.areasofgramlnar
inwhichforeignstudentshavedifficultyseemtobequitegeneral,
althoughtheparticularmistakesmadeinsomeareasvary"(p.1),
andthat``wehavenotfoundthatthemajorityofsyntacticalgoofs
areduetothenativelanguagesyntaxofthelearner"(p.3).There-
foreTheGooficonisnotIanguagespecific.Astogoofcorr㏄tionthey
suggestawayoforderinggoofsaccordingtotheirimportance,the
worstgoofsbeingthosethatinterferecomprehensionandcommunica。
tion.Theapproachsuggestedinthisbookisthedirectoppositeof
themethodwhichisbasedontheCAhypothesisanditssupporting
behavioristtheory.
Inrecentyearstherearenotafewauthorswhomaintainthatthe
newapproach``mayhavefar-reachingconsequencesfortheoriesof
languagelearningandteachillg!'However,itshouldbeadmitted
thatthereareinEAanumberofdifficultiestobeovercome.First,
.afullexplanationofthelearner'serrorscanneverbeachievedby
EAalone.Itisalmostimpossibletoknowwhenacorpusissuffi-
cientlylargeforanalysis(SeeLado,1957;Hamp,1968).Nickeland
Wagner(1968),forexample,maintainthat`《aconsiderablenumber
ofstudentswouldhavetobeobservedandstilltheresultswould ,be
largelyfortuitous."withregardtothispoint,s.Johansson(1975)
proposestosupplementthecorpusbyinformationgainedfromexperi-
ments. 、Theoretically,asHammarberg(1973)asserts,``'analyzingonly
theerrorsandneglectingthecarefuldescriptionofthenon;errorsis
arbitraryandinadequateforthepurposethatEAiscommonlysaid
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toha・Ve.".Errorsshouldbeunderstoodinthebroaderperspectiveof
performanceanalysis;thisisthenotionunderlyingtheILhypothesis.「
Sgcond,thereistheproblemofdecidingerroneousness.Itseemspar-
ticularlyproblematicalintheareaofpronunci"tiontodecidewhether
anitemisanerrorornot.Itmaybethatthetypesandfrequency
ofthelearner'serrorsdependonthetypeofthetest.Third,there
isthevaguenessofsomeofthekeyterms,al七houghthisisamatter
ofcommonoccurrencelnmanyoftheeducationalresearches.
exampleistheproblemofwhatismeantby``systematicity!'
ferringtothefactthatCorder(1971)andSelinker(1972)do
define``system"intheircldims,Firth(1975)criticizes:
One
Re-
not
Onemightpostulatethatthesystematicityreferredtohereisonly
ofatrivialkindi.e,,if七heIanguagewerecompletelyrandomthe
speakerwouldnotbeabletocommunicateateventhemostbasic
level.Ontheotherhand,wemigh七saythattheILissystematic
onlyifonewereabletopredictitsfeaturesbygrammaticalrules.
Thenagainonemightsaytha七aparticularsampleofILissystem-
aticinthatitdiSplaysrecognizablestrategiesoflearning.。.
墜
5ThePracticalApplicatiohofInsights り
ToturntothepracticalapplicationofinsightsgainedfromCA
andEA,ithasfrequentlybeenstatedthatCAandEAareoflittle
pedagogicalvalue,sincetheytellnomorethanexperiencedlanguage
teachersalreadyknow.However,itmustbeadmittedthatveryfew
oftllemaresorichlyexperiencedas'nottoneedanymoreinforma-
tionofEA,whichinvolvesthesuccessionofoperations,sucha3iden-
tification,correction,system,situation,frequency,significance,expla-
nationandcorrectionconcerning七heIearner'serrors(SeeRobjn吊on,
1973).
IthasfrequentlybeenstatedthattheinformationfromCAand
EAcannotlbeapPliedimmediatelytotheclassroom.Theanswerto
thiscriticismseemstobeyesandno.Categoricallyspeakin9,EA
alldCAinthemselvesare「neithermethodsnortechniques,butthey
canprovidevaluableimplicationforcourseplanningandtextcon一
、
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structioninFL's.Furthermore,evenatdailylevel,someoftheir
implicationswillbeofpracticalvalロe,especiallyindecidingcourse
outlinesandindividualizinginstructionalmaterialsandlearningspeed.
ItcannotbestressedtoomuchthattheillformationfromCAand
EAshouldnotleadtoanover-emphasisonpointsofdifficultyor
errors;thereisthepossibilityofover-compensation.Whatshoulq
berememberedisthatoncecontrastsorerrorsuncovered,theyneed
notbepresentedincontrastingsetsorin``raw"erroneousforms,
Richards(1971)maintains:`℃lassroomexpefienceandcommonsense
suggestthatasaferstrategyforinstructionistominimizeopPor-
tunitiesforconfusiollbyselectingno11。anonymouscontextsforrelated
words,bytreatingthematdifferenttimes,andbyavoidingexercises
basedoncontrastsandtransformation."Ritchie(1967)pointsout
thattoomuchconcentrationonthemaintroublespots``withoutdue
attentiontothestructureoftheforeignlanguageasawhole,will
leavethelearnerwithapatchworkofunfruitfu1,partialgeneraliza-
tiol1…"Fromrecentinsightsinthecontemporarypattern,Jak6bovits
(1971)suggests:first,thestudentshouldbeexposedtothefullrange
oflinguisticdata;second,thestudentshouldbeencouragedtopro-
duceanysentence,evenif``incorrect";third,drillsandexercises
areofdubiousutilityunlesstheyrepresentattemptstocommunicate
freely.
Furthermore,itshouldbenotedthatlinguisticscanonlyfurnish
partoftheinformationwhichisnecessarytothewholelanguage
program.InIanguageIearning,therearemanyothernon-linguistic
factorstobetakenintoconsideration,Forexample,totakethe
preparationoflanguagelnaterialsonlナ,theremustbedescriptive
analysis,contrastiveanalysis,taskanalysis,performanceanalysis,alld
objectiveanalysis。Indesigningtheteaching-learllingsystem,three
aspectsatIeast-linguistic,psychologicalandpedagogical-shouldbe
considered.Inthissense,thelanguageteacherisrequired七 〇bean
・educationalengineerratherthanaskilledtechnician.
ToturntotheroleoftheteacherinFLlearning.Inthetr孕nsfer一
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basedvlewoflearningerrors,theproblemofteachingis'reducedto
presentingthe.correctsequenceofstimuli,responsesandreinforce-
]mentwhichwillleadtothelearner'sbehavior.Thissortofapproach
isusefulatthemanipulativelevelwhereaccuracyisparticularly
emphaSized.Thisview,however,hasatendencytoleadtoateacher-
cellteredteachingandtoreducetoaminimumtheimportanceofthe
individualinthelearningprocess.Thiswillbeaseriousdetriment
atthecommunicative』levelwherecomprehensibilityandcreativity
areparticularlystressed.・Thecognition-basedviewofIearningerrors,
ifapPliedlogically,mayhavequitetheoPPositetendency;thatis,
toreducetheroleoftheteachertominimuln.Jakobovits(1971),for
example,statesthat``toteachlanguage"inthestrictsenseofthe
termisimpossible,becausethereisavailableneitheradequatede-
scriptionoflanguagenofpreciseinformationaboutlanguageacquisi-
tionmechanisms.』Therefore,heconsiderstheonlyfunctionofthe
teacherasproviding``compensatoryinstruction."However,itstill
remqinstobeseenjusthow``cognition-based"teachingwilldeveloP・
Atthepresenttime,thecognition-basedrationalistapproachseems
tobemoreinlinewithrecentinformationgailledfromlinguistics,
psychology,andpedagogy.However,ascanbeseeninthediscussion
intheprecedingpages,neitherCAnorEAoffersasatisfactorysolu-
tiontotheproblemofdifficultyorerrorinFLlearning.Inthe
contemporaryperiodwhenthereisno``officialmethod,"ourproba-
bilityistofindadynamicsyntheticapproach.Inthispaperthere
wasnointentionofexploringthisaspect;fromthepracticalpointof
view,asBolingercontraststheterms,theappliedlinguistandthe
FLteachershouldnotbesatisfiedwith``theoverwroughtclaimsof
theoldsch601,whichpretendstobeeverythingtoeverybody,"nor
with``theoverdrawnmodestyofthenew,whichpretendstobenoth-
ingtonobodys)(Chastain,1971,P.154).
、
、竃
TheLearner'sErrors:TheirImplications
inForeign-LanguageInstructionPatterns'(lwaki)(77)
REFERENCES
Banathy,Bela,EdithC.Trager&CarlD.Waddle(1966)."TheUse
ofContrastiveDa七ainForeignLanguageCourseDevelopment,"in
AlbertValdman(ed.),TrendsinLan8uageTeaching.NewYork:
McGraw-Hill..
Brooks,Nelson(1964).五angua8eandLangua8e五earning,2nded.New
York:Harcourt,Brace&World.
Buchanan,M,A.&E.D.MacPhee(1928)..4%.4nnotated別blio8raPhy
ofModernLαnguageハfetho躍olo8y.Toronto:UniversityofToronto
Press,
Burt,MarinaK.&CarolKiparsky(1972).7「 んθGoo〆icon:ARePair
cole,R.D.&J.B.Tharp(1937)
7「eachin,g.NewYork:AppletonCentury.
Corder,S.Pit(1967).``TheSignificanceofLearners'Errors,"MAL,
5,161-70.` ど
Corder,S.Pit(1971).``IdiosyncraticDialectsandErrorAnalysis,"1.RAL,
9,147-60.
Corder,S.Pit(1975).'`lTheLanguageofSecond-LanguageLearners:
TheBroaderIssuesノ'MLJ,59,8,422-26.
DiPie七ro,RobertJ.(1968).``contrastiveAnalysisandtheNotionsρf
DeepandSurfaceGrammar,"Geor8eto2qn.Mono8mψh,21,65-80。
DiPietro,RobertJ.(1971).Langua8estractuoresinContrast.Rowley:
NewburyHouse.
Dulay,HeidiC.&MarinaK.Burt(1972).``Goofing:AnIndicatorof
Children'sSecondLanguageLearningStrategies,"、 乙L,22,235-51.
Dulay,HeidiC.&MarinaK.Burt(1973).``ShouldWeTeachChildren
Syntax,"LL,23,245-58.
Firth,MayB.(1975)."SecondLanguageLearning:An・Examination
ofTwoHypotheses,"IRAL,13;327-32.
French,EG.(1949),Com解onErrorsinEn81ish'TheirCause,Prevention
an4Cure.London:OxfordUniversityPress.
Freud,Sigm叫d(1924).Basic17Vfitin8so/Sigmun4Frettd,ed.byA.A.
Brill.NewYork=ModernLibrary(EnglishVersion,1938).
Fromkin,VictoriaA.(1971)."TheNon-AnomalousNatureofAnomalous
U七 七erances,"Lan8uage,47,1,27-52.
Ga七enby,E.V.(1934).CommonMistahesinEnglish.Tokyo:Tokusei-
kan.
George,H.V.(1972).CommonErrors伽Lan8uageLearning.Rowley:
NewburyHouse.
ManualforEn81ish.Rowley:NewburyHouse.
Chas七ain,Kenneth(1971)TheDeveloPvaento/Moaern-LanguageShi"s'
Theory'oPractice.Chicago:RandMcNally.
Chomsky,Noam(1957),Syntac彦icStructures.TheHague:Moutop.
.ModemFOPteignLanguagesanaTheir
'
幽
、(78) 'RevieωofLibevalArts,No.53
Ha11,Rober七A.,Jr,(1950).LeaveYourLangua8eAlone.NewYork=
Linguistica.
Hammarberg,Bj6rn(1973)."TheInsufficiencyofErrorAnalysis,"in
J.Svartvik(ed.),Errata'Papers伽Error.Analysis.Lund:Gleerup.
Hamp,EricP.(1968)."Wha七aContrastiveGrammarIsNot,IfItIs,"
Geor8「etoωnMonogra∫ 》ゐ,21,137-47.' .
Haugen,Einar(1953).TheNoreaegianLan8uageinAme7ica.Philadel-
phia:UniversityofPennsylvaniaPress.
Jakobovits,LeonA.(1971).Forei8nLα%8%α8θLearning:APsツcho-
linguistic.4nalysiso∫theI∬ 粥5,Rowley:NewburyHouse.
Jakobovits,LeonA.(1974)。TheContex彦o∫FoPtei8n五 α%8%α86Teach一
伽8.Rowley:NewburyHouse.
James,Carl(1971)。"TheExculpationofContrastiveLinguistics,"in
GerhardNicke1(ed,),1)apers伽Con〃 α5彦勿 θLin8uistics.London:
CambridgeUniversityPress.
Jespersen,〇 七to(1922).Language'1彦51>α 彦ure,1)evelop〃zent,andori8in.
Londoh:AllenandUnwin.
Jespersen,Otto(1923).G7000thandSlructu7eof彦 んθEn81ish.NewYork:
ApPleton-Century.
Johansson,FaithA.(1973).1〃zmi'gPtαntswedishPhonology:∠ls彦u4ツ 伽
Mu〃iipleContac彦.4nαlysis.Lund:Travauxderinstitutdelinguis-
tique.
Johansson,S七ig(1975),``TheUsesofErrorAnalysisandContrastive
Analysis(II),ELT,29,330-36。
Kelly,LouisG.(1969).25Centurieso∫Lan8uageTeachin8,Rowley:
NewburyHouse.
Lado,Robert(1957).Lin8uistics/lcrossCu"ures:APPIiedL伽8幅s痂s
/or、乙an8ua8eTeachers.AnnArbor:UniversityofMichiganPress.
Lado,Robert(1964).Langaa8eTeachin8'AScientifie.4pproach.New
York:McGrawhill.
Lee,W.R、(1970).TheDψ 伽EnglishCou「se-Teache「s'Co吻 卿o%9
London:OxfordUniversityPress.
Mackey,WilliamF.(1965).LangaageTeachingAnalysis.Londonゴ
Longmans,
Meringet,R,&K.Mayer(1895).レ'ersPrachenundVe〃 θ5θ%.Vienna.
Moulton,WilliamG.(1968)."TheUseofModelsinCon廿astiveLin-
guistics,"Geor8etoωnMonogra∫ 》h,21,27-38。
Nemser,William(1971)."ApproximativeSystemsofForeignLanguage
Learners,"IR.A五,9,115-23.
Nicke1,Gerhard&K.H.Wagner(1968)."ContrastiveLinguisticsand
LanguageLearning,"1」RAL,6,233-55.
Palmer,HaroldE.(1921).ThePrinciPlesofLan8uageStudy.London:
GeorgeG.Harraps&Co.
Politzer,RobertL.(1967)."TowardPsycholinguisticModelsofLan-
guageInstruction,)PTE∫OLQuarterl夕,2,3,123-29.
へTheLearner'sErrors:TheirImplica七ions
inForeign-LanguageInstructionPatterns(lwaki) (79)
Richards,Jackc.(1971).一`ANon-contrastiveApProach層toErrorAnal-
ysis,"ELT,25,204-19.
Ritchie,WilliarロC.(1967)."SomeImplicationsofGenerativeGram-
`
marfortheConstructionofCoursesiロEnglishasaFor6ignLan-
guage,"五 五,17,111-31.
Robinson,Peter(1973)."TestingtheSecond-LanguageCompetenceof
ChildrenandAdults,"ELT,27,190-99.
schachter,Jaquelyn(1974).``AnErrorinErrorAllalysisノ'LL,24,205-14.
svartvikジJan(1973).``Introduc七ionノ'inJ.svartvik(ed,),Errata'
PaPers伽ErroTAnalysis.Lund:Gleerup.
Selinker,〕Larry(1972).``Interlanguage,"IRAL,10,3,219-31.
Shen,Yao(1962)."LinguisticExperienceandLinguisticHabitノ'L五,
12,133つ0.
Swee七,Henry(1899).ThePrac彦icalStudyofLan8uagesごAGuide/or
Teachθrsan4Learners.NewYork:HenryHo .lt.
Wardhaugh,Ronald(1970)."TheContrastiveAnalysis,"TESOLQuaT-
terlor,4,2,123「29.・
Wardhaugh,Ronald(1974)..TopicsinAppliedLinguis彦ics.Rowley
NewburyHouse.
Weinreich,Uriel(1953)。Lan8ua8esinContact.NewYork:Linguistic
CircleofNewYork.
Zyda七iss,Wolfgan(1974)."A`KissofLife'fortheNotionofError,"
II～ノ亜五,12,3,234-37.
